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Message from Ms Reynolds 

Welcome to St Ursula’s E-ACT Academy. It is a privilege to be the Headteacher of this fantastic 

school.  We are situated in Westbury-On-Trym, in a new purpose-built facility that boasts a large 

playing field and wooded area. The academy is a real community with staff, children and parents all 

working closely together. 

In March 2020 Ofsted inspected the academy and reported that it had improved on its previous 

‘Good’ to ‘Good with Outstanding features’ most notably in the Personal Development and Welfare 

of the children. 

‘Pupils love coming to school. Their high attendance reflects this. Leaders have created a calm and 

caring environment. Staff go the extra mile to make sure pupils feel safe in school and are in the right 

frame of mind to learn. Pupils behave well in lesson s and around the school. They are keen to meet 

the school’s high expectations of their behaviour. Pupils present themselves and their work with 

pride.’   

We pride ourselves on our curriculum which we have been developing for 2 years. It focusses around 

5 key pillars which are as follows: 

Knowledge and vocabulary rich 

Improving long term memory 

Clear progression 

Disciplinary progression 

Critical thinking 

We want our children to know that the smallest voice can make the biggest change. We want our 

children to become accustomed to asking questions as change and evolution does not happen by 

doing what has always been done before. We want our children not to be led by national, or media 

induced stereotypes and to form their own perspective of the knowledge we share with them. The 

purpose of this is to inspire our children to make positive contributions to their community through 

carefully planned career centred activities. 

We are part of the E-ACT multi-academy trust. We work very closely with five other E-ACT schools in 

Bristol and this has helped enormously to develop teaching standards in our academy. There is a 

wealth of expertise to tap into and our Regional Education Director, Leanne Mahoney, supports with 

school improvement with all six schools on a regular basis. 

St Ursula’s is a safe and nurturing academy. We take all aspects of safeguarding extremely seriously. 

Our most recent Ofsted inspection reported that: 



‘A culture of ensuring the safeguarding and welfare of pupils is of utmost importance to the school. 

Staff have secure knowledge and receive regularly updated training which helps them to identify and 

report concerns.’ 

We offer wrap around care to parents and carers with our breakfast and after school provision.  

There is a wide selection of after school clubs on offer for pupils to further their interests in sport, 

arts and other curriculum areas. 

Our pupils achieve results significantly above national average in all subjects, across all year groups. 

We embrace the challenge of maintaining these standards and we are always looking for innovative 

ways to ignite the pupils’ interests. Children here love learning and leave us more than ready for the 

next part of their academic journey. 

‘Leaders and staff provide very strong pastoral support for pupils. They help pupils to be ready to 

learn, particularly those who may find school difficult at times. From the first minute of the school 

day to the last, adults are on hand to help. Leaders provide an array of extra-curricular activities for 

all pupils, including disadvantaged pupils, to enjoy. The pupil ambassador group represent the school 

with pride. They work closely with school leaders to help make improvements.’ 

I look forward to meeting you and seeing your child flourish at St. Ursula’s. 

Nicky Reynolds 

Headteacher 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Our Relational Approach: 

Improving behaviour, reducing exclusions, recognising and responding to pupil 

need at St Ursula’s E-ACT Academy 2020-21: 

We can achieve anything by thinking big 

We can create a respectful school by having team spirit 

We believe in doing the right thing. 

 

At St Ursula’s E-ACT Academy we understand everyone’s normal is different, we share a whole 

school restorative ethos underpinned by the understanding that all behaviour is communication 

and positive relationships rooted in mutual respect. All of this leads to a state of belonging rather 

than exclusion, social engagement over control and meaningful accountability instead of 

punishment.  

Our aim is for St Ursula’s E-ACT Academy to empower every pupil to take responsibility and 

manage their own behaviour without external motivators, actively teaching them the lifelong 

skills and strategies they need for emotional regulation. We are a setting that is sensitive to 

supporting children with all needs but use our skills to support those with specific SEMH needs, 

including those with attachment and complex trauma histories. 

To achieve this, we have changed our approach from Behavourist to Relational. We have moved 

from using external motivators (consequences and rewards) to internal motivators (relationships 

and personal responsibility) to support behaviour. We recognise the behaviourist approach stunts 

the emotional development of the child through shame and inconsistent motivators. It stops them 

from understanding the impact of their actions on others which can be one of the biggest factors for 

children changing their behaviours. It also doesn’t teach children how to recognise difficult emotions 

and develop strategies to respond appropriately and self-regulate. Research has shown that 

behaviourist methodology increases the likelihood of disengagement and exclusion both socially and 

educationally.  

 

Instead, we now focus on developing the 

relationships the children have with their peers 

and staff. Through these positive relationships 

children are taught the correct way to identify and 

manage their emotions and take personal 

responsibility of their actions. A key part of this 

approach is children having conversations about 

their behaviour focusing on: what they were 

thinking/feeling, the impact it has had on others 

and what they are going to do to make amends. 

That the adults are the ‘facilitator’ and not the 

‘controller’. 

For children with SEMH needs, we now focus on understanding the internal reasons for behaviour. 

We understand all behaviour is a communication of a child’s need. We understand that children with 

complex needs need to find a pathway back towards successful engagement with education in a 



classroom environment, meaning children have bespoke packages of support which track their 

achievements and ensure provision is carefully matched to need. 

A key part of changing our approach has been the introduction of a number of key interventions 

and strategies including; a daily check in, emotion coaching, restorative practice and the EMR 

(establish-maintain-restore) model. These strategies are used to establish a safe, nurturing ethos 

and culture within the school at the same time as ensuring that we have high expectations and 

boundaries in place.  

Positive relationships 

At St Ursula’s we believe that positive relationships are paramount. These positive relationships are 

used to model how to interact and self-regulate. They are also key during times of crisis as someone 

who understands and knows the child will be better able to fully support them. Positive relationships 

cannot be faked. They require you to be honest, genuine and have the ability to admit when you are 

wrong. The children must be seen as an equal part to the positive relationship. 

EMR (Establish, Maintain and Restore) Model 
 
This model allows each teacher to reflect on the relationships that they have with every pupil in their 
class and ensure that relationships are as strong as possible. If a teacher feels that the relationship 
has slipped or is not quite there, they identify these children. These children in turn become the 
teachers focus for one week. Each relationship should be in one of the three categories. New 
relationships will be in the Establish phase. This mean more work must be done to move it into the 
Maintain stage. We aim for all our relationships to be in the Maintain stage. Sometimes relationships 
can be damaged and will need a period of work to restore them. There are many strategies and 
activities used to establish a powerful relationship. 
 
Humanisation: Sharing information about your self can help children see past being just a teacher. If 
you are comfortable you can talk about your life, hopes, aspirations. It’s important that children 
understand we all interact with the world in a similar way. 
 
Holding in Mind: Showing the child that you think of them outside of the school day. This will help 
the children see you as something other than a teacher. Taking an interest in activities outside of 
school and specifically outside of the school sphere shows you are invested. Reminding the children 
that you were thinking about them outside the school day is very powerful. Here are some 
examples: 
 

• ‘I saw this …. and it made think of…’  

• ‘I was thinking about your…. last night and wondered…’ 

• ‘I was playing …. have you played it? 
 
Shared experiences: Complete a task or spend time together doing an activity. This is most effective 
when its child led and/or of shared likes. This could be spending time playing football, playing 
computer, playing a board game or even just talking. 
 
Supporting behaviour 
 
We know all behaviour is communication and understanding it is key. We use a variety of strategies 
to support behaviour at St Ursula’s. We expect all staff to be able to respond to behaviour in a 
variety of ways. From non-verbal cues to restorative mediation.  
 
 
 



Responding to Behaviour 
Responding to behaviour in class (behaviour in the blue & yellow zone) 

➢ Use non-verbal cues e.g. a look, a signal. 

➢ If it continues, teacher to use emotion coaching: approach quietly and on their level in a 

calm and empathetic tone, identify how they might be feeling but make it clear the 

behaviour is not acceptable but try and find reasons for the behaviour and put in strategies 

which meet the need (what do they need to get from blue or yellow back to green – refer to 

the Zones of Regulation table). This may mean referring to individual plans.  

➢ If the behaviour continues, give them a warning – ‘If the behaviour continues, we will need 

to have a chat at break time/lunchtime/after school to sort it out further’.  

➢ If the behaviour doesn’t change e.g. they still are not doing their work continue with the 

lesson and have a RP conversation at break time. Part of this will be deciding how the child 

will make amends e.g. staying in and completing their work at breaktime.  

 
➢ If the behaviour escalates from to ‘Out of Control’ (Red Zone), the teacher is to use emotion 

coaching e.g. “I can see you’re angry and you are not being safe so you will need to go and … 

to stay safe.” (SLT called to support with taking the pupil and also using emotion coaching).   

➢ At an appropriate time, the teacher completes the RP conversation and decides how the 

child needs to make amends.  

➢ Child to attend Lunchtime Reflection to make amends e.g. complete work, clean up, write an 

apology. When amends is made children to complete mindfulness activities in Reflection 

Room.  

Restorative Practice (RP) 
 
A Restorative approach can support children in developing an understanding of their feelings, and 
enable them to think about their feelings in order to manage their behaviour. Using RP supports 
children to feel accepted and can help to mitigate shame, rejection and exclusion. It acknowledges 
that all behaviour is a form of communication and adopts a ‘no-blame’ ethos. 
 
The Restorative definition 
Restorative approaches explain misbehaviour as a breaking of a social bond. They seek to involve all 
relevant to the event in acknowledging responsibilities, repairing harm, promoting respect and 
strengthening both formal and informal relationships. 
 
At St Ursula’s, RP will be used to discuss children behaviours around the structure of 5 key questions: 

• What happened?  

• How were you/ they feeling?  

• Who was affected?  

• What should you have done? 

• What can you do to make amends?  
 
These conversations will happen for high level incidents. They are to be completed once all parties 
are self-regulated in a safe space. Staff will be covered to complete these conversations. It is 
important to understand that these conversations could sometime involve adults as well as children. 
Also, some parties may not be willing to complete the conversation immediately. 
 

Emotion Coaching 
 
Emotion coaching gives the adults the language to support children when they are struggling to 
manage their emotions. It allows adults to identify when children are in crisis the emotions they may 



be feeling from the behaviours they are exhibiting. By placing an emotion on the situation, you are 
able to empathise rather than discipline their emotions in a situation. This allows the children to feel 
safe and to regulate themselves, creating a strong relationship. Then at an appropriate time, 
consequences and the process of making amends can then be discussed – ideally this is to be 
completed before the end of the school day. Consequences which are delivered too far from the 
point of the incident will not be effective and can often lead to confusion and a lack of 
understanding to the purpose of them. 
 
Shared language 

In the moment we will use Emotion Coaching to ensure that we respond appropriately to a child 

when they are dysregulated and also so that we can support them to understand their emotions.  

This will involve using empathic listening skills which involve mirroring the emotion with facial 

expression, body language, tone of voice and attuning to the mood. Accepting and validating the 

child’s experience and feelings, responding empathically by naming the emotion and reflecting back 

what you hear in a structured way to show you understand. At the same time soothing the child. The 

use of prepared scripts can support behaviour. 

It is therefore important to use the ‘Emotion Coaching’ script: 

  

 

 

 

 

 

 

When the child is calm and regulated, it is important that every situation is used to learn from. The 
children learn that it is OK to feel different emotions but they need to respond to the emotion 
appropriately. It is important that children understand the effect their behaviour has had and that 
there are consequences but these are appropriate to what has happened and allow the child to 
make amends to move away from a culture of shaming 
 
Well-being 
 
Thrive 

Thrive is used to monitor and support children’s personal, social and emotional development. It 
allows us to follow a methodology that develops children’s sense of belonging and being in order for 
them to fully understand themselves more. We run a thrive breakfast and lunch time club and have 
daily sessions in our snug where we follow the Thrive programme to develop children’s well-being 
and self-esteem. 

 

 
Zones of Regulation 
Check-ins 
One of the key elements to our relational approach is our check-in. We ask: ‘What zone are you in?’ 

first thing in the morning.  We establish how the children are feeling before trying to embark on the 

academia as we know that those children who come into school having had a disrupted evening/ 

Emotion Coaching 

STEP 1: Recognising the child’s behaviour is 

communicating how they are feeling. PAUSE FOR 

THOUGHT What are they communicating? (Internal) 

STEP 2:  Validating the feeling and labelling emotion.         

I can see you are feeling…………. It is horrible to feel ……. 

STEP 3: Setting Limits on Behaviour  

I understand you are …….. but you need to make sure 

your behaviour is safe.  

You may then need to take the child off to do a quiet 

activity until they are regulated.  



weekend are not in the right frame of mind to learn and this often manifests itself in challenging 

behaviour. We then support the children to get themselves back to ‘Ready to Learn’. We 

emphasise the message that It is ok to feel these emotions but it is how you deal with them that 

matters most. This time can also be used to support EMR. 

Each class has an early morning check in which is identified on the timetable to support and identify 

how the children are feeling and support them accordingly. The check in boards are split in to 4 – Go 

slow, ready to learn, some control, out of control and we use this to identify the children’s 

behaviour. 

The children can then use the board throughout the day to communicate to the adults how they are 

feeling and that they perhaps need some help to manage their feelings.  

 

 

 

 

 

 

 

 

 

 

 

 

 

Our Great Western Curriculum 

The aim of our curriculum is to provide our children with a broad and balanced, knowledge-rich 

mastery curriculum which incorporates carefully selected knowledge and skills. Our curriculum is 

brought to life in a way that is meaningful and exciting for pupils; promoting a life-long love of 

learning. It also provides the cultural capital that they will need to be successful in learning as well as 

in their future lives; opening minds, opening doors.  

Our curriculum has been organised to enable pupils to revisit and master knowledge and build depth 

of understanding. It is also designed to help pupils learn more and remember more through regular 

review and re-visiting of core knowledge and key concepts. Pupils will forge strong pathways in their 

schema which will help them to understand and make sense of new knowledge and skills.  

Knowledge is broken down into composites and components so that underpinning knowledge can 

be mastered and put together confidently and securely. Through the way our curriculum is 

organised, we help pupils make meaning of the world, develop their vocabulary and broaden, 

deepen and enhance their experiences and knowledge.  



Each subject is knowledge-rich, with content carefully selected and deliberately ambitious. Our 

curriculum is coherent and well planned, building on what has come before and encourages pupils 

to be curious about their learning.  

Every subject has clear progression in disciplines through both substantive and disciplinary 

knowledge but also through six core themes that run through geography and history in each year 

group. This provides cohesive, powerful knowledge which enables children to compare and contrast 

different aspects of learning in a range of contexts. In addition, this provides children with the firm 

foundations that allows them to be successful within our locality and further afield.  

Our curriculum inspires learning both inside and outside of the classroom and promotes our belief 

that all children are lifelong learners who will ask questions, are independent learners and 

collaborate well.  

Through the curriculum, we reinforce our E-ACT values: We can achieve anything by thinking big we 

create a respectful school by having team spirit, and we believe in always doing the right thing. 

These underpin all that we do in developing and implementing our curriculum with moral purpose 

and core values. We ensure that all children will leave our school with core values and attributes 

that will make them an asset to society and provide the foundations of future learning.  

We believe in an inclusive approach, underpinned by our mastery curriculum. All lessons follow a 

clear sequence allowing opportunities for deliberate practice and memory recall; we ensure 

challenge for all pupils, including through encouraging pupils to make connections across subjects, 

content, time and place. We work hard to remove any barriers to learning and enable all pupils to 

reach their potential, no matter their starting point and background.  

We place a strong emphasis on providing our pupils with rich authentic learning experiences closely 

linked to the curriculum they learn – for example, trips to the birthplace of Shakespeare, to the Isle 

of Wight to learn how to sail, and to see first -hand the seaside, forests, our capital city etc. While 

this is important for all our pupils, it is especially so for our disadvantaged pupils; to expand their 

horizons and broaden life experience. We work with the community to offer a range of high-quality 

learning experiences, such as an inter-generational project with the early years.  

We structure the curriculum to best support learning, including a focus on working memory and 

helping pupils to retain core knowledge in their long-term memory. We cultivate this through a 

teaching and learning ethos with active awareness of CLT, and making use of teaching strategies 

such as dual coding.  

Assessment opportunities are carefully planned so that they are purposeful, support learning and 

provide information about pupils’ learning of the curriculum. Assessment is crucial to the evaluation 

of the effectiveness of lesson delivery and the impact of curriculum as the progression model. Our 

approach includes both low-stakes, informal assessments alongside more formal assessments, 

including using pupil voice as a means to avoid assumptions about what children know and can 

understand. A programme of continuous quality assurance is in place to ensure that the curriculum 

intent and implementation are effective 

Our curriculum pillars are the principles that form our curriculum. They are explained in further 

detail below.  

 

 

 



Knowledge and vocabulary rich  

We recognise that knowledge begets knowledge. Students connect what they learn to what they 

already know. Because of this, our decisions about what we want pupils to learn matter, and so the 

knowledge content of our curriculum is carefully chosen by subject leads. We are passionate about 

ensuring that knowledge is at the heart of our curriculum development. We want the curriculum to 

be filled with high quality opportunities to engage in ambitious knowledge and vocabulary that 

challenge the stereotypical narrative about gender, civilisation, roles and geography portrayed 

through modern day misconceptions.  

The knowledge has been carefully selected and chosen purposefully to contextualise and develop 

the children’s understanding of the world we live in. We plan for a breadth of content but we want 

children to have more than a general sense of a topic; we want them to gain and retain specific and 

rich subject knowledge. Knowledge acquisition is built upon or assimilated with existing schema. We 

recognise that “sticky knowledge” is crucial for children turning new knowledge into more 

knowledge. We plan for this, respecting the difference between core knowledge (the most 

important knowledge that we want children to remember) and Hinterland knowledge (the 

knowledge we teach that makes it memorable) and considering when both are appropriate. We 

recognise that factual knowledge must precede skill because thinking well (critically, analytically, 

evaluatively) requires knowing a rich background of contextual facts – students need these to think 

about.  

This will be aided by ambitiously selected subject rich vocabulary that will expand the children’s oral 

dictionary and enable them to use high levels of technical terminology to communicate the 

knowledge they have gained. This knowledge and vocabulary will not be assumed as embedded and 

there will be regular subject leader interactions with the children and conferencing to assess their 

vocabulary and knowledge verbally in order to continually develop the subject. To ascertain the 

children’s ability to reason, contextualise and contrast the knowledge with what they already know 

about the world.  

 

Progression in subject specific disciplines  

We acknowledge the difference between substantive knowledge (the ‘facts’ of a subject), 

disciplinary knowledge (what we know about where these facts come from) and procedural 

knowledge (how to do things), incorporating them all into our plans. We have placed a high 

importance on ensuring progression is central to our curriculum development and have prioritised 

the uniqueness of subject disciplines. Each subject is very different in its pedagogical theory and 

approach and we want to reflect this in the way we show knowledge progression in our curriculum. 

We teach each subject discretely with an emphasis on children understanding what it is to be a 

historian, scientist, geographer and musician, for example. We have organised our curriculum so 

that the subjects are in blocks and taught collectively with other subjects, allowing us to focus on key 

knowledge and skills of the specific subject. This ensures that the unique contribution that individual 

subjects make to a child’s knowledge and understanding of the world is foremost in our curriculum 

thinking, but also inspires and equips children to deepen their own thinking. We want to ensure that 

the knowledge and the subject specific skills are sequenced with a purposeful aim to continue to 

build on from the children’s current schema. We recognise that each subject has both a substantive 

and disciplinary knowledge base, and have reflected this in the design of our curriculum. By applying 

a spiral approach focused on fluency of knowledge we can ensure that recapping prior knowledge 

and overlearning typifies the way we carefully layer knew knowledge seamlessly from what has been 

previously learnt in each subject. Our curriculum aims to establish learning from a very localised and 



recent (relevant) starting point and develop their knowledge progressively further from their 

domain. Through utilising key themes (big ideas) in key subjects we aim to deliver progressive core 

and powerful knowledge that will allow children to access learning beyond their own experiences.  

 

Focussed on improving long term memory  

We know that long-term memory is, theoretically, limitless and because of this we have high 

expectations for our children’s learning. We acknowledge that teaching needs to build up pupils’ 

store of knowledge in long-term memory because progress is knowing more and remembering more. 

We exploit the way knowledge is held in schema to help pupils make meaning and develop their 

understanding and comprehension. We carefully order and connect our curriculum as we recognise 

that strong sequencing is essential for knowledge to be stored in long-term memory as pupils make 

links and remember key knowledge long-term:  

• Our rich knowledge content is organised in a way to ensure that it builds year on year and 

constructs firm foundations from which children can build conceptual understanding.  

• Our curriculum is sequenced within each year, to build and revisit knowledge, using 

assessment to help pupils to recall and apply knowledge they have learnt.  

• Within the medium term, we plan sequences of lessons that build on previous knowledge. 

Careful curriculum thinking ensures the right components are embedded in long-term 

memory to enable pupils to perform more complex tasks (composites). We judge challenge 

in terms of curricular goals rather than general categories of activity used in a lesson.  

• Within individual lessons, activities focus pupils’ thinking on the learning goals and avoid 

overloading their working memory. Our lessons are broken down into relevant components 

which will be mastered in order for the children to meet their composite learning goals.  

Our lessons incorporate fundamental knowledge and skills, allowing the pupils to build on firm 

foundations. Throughout our teaching, we make links to past and future learning explicit and link it 

to a current learning. We use repeated recall to develop fluency or automaticity – aiming to take 

pupils well beyond the point of accuracy. We help pupils see ‘big ideas’ and threads through the 

curriculum, ensuring this happens when new material is encountered. We also make connections 

across subject domains, as part of the wider curriculum. We want our pupils to think rather than 

memorise facts. The key themes (big ideas) in geography, history, science and RE allow us to provide 

regular opportunities to compare, contrast debate and reflect on what has come before and what 

has happened since. Through regularly revisiting learning and building on it though complex 

concepts children are able to refine and develop their understanding on, multiple levels enabling 

them to retain, recall and apply their knowledge.  

 

Developing children as knowledge-driven critical thinkers  

Through our curriculum we want the children to be challenged to not only learn, but to think. All 

aspects of the knowledge within our curriculum has been designed to challenge stereotypes, 

stereotypical narratives, common misconceptions and outdated views, supported by clear 

knowledge through an enquiry-based approach. This is to allow the children to not just use the 

knowledge to improve their understanding but be able to then give their perspectives and 

viewpoints based on what they have learned and what they believe.  



Every topic and learning sequence will be started with a big question (hook) that will challenge the 

children’s domain knowledge (basic understanding) and any existing misconceptions, including those 

they may have gained through the internet, media and other routes. 

Through carefully constructed component learning sequences the children will have the opportunity 

to not only articulate and present the facts they have retained but also where their opinion lies 

within the big question. By explaining their views on the question, they will be showing their 

understanding of the powerful knowledge delivered throughout the topic and will be forming their 

own view of the world. We do not intend to give our children an answer or pre-determined 

perspective, more so to simply facilitate them forming their own opinions supported by fact and 

research.  

The further aim here is to equip pupils with the knowledge and understanding so they are 

increasingly able to be critical consumers of information, able to weigh and contrast evidence and to 

ask enquiry questions. The aim is to develop young citizens who will not take at face value 

information they receive – a critical attribute in the 21st century and digital age, questioning 

everything so they can be the creator of the next idea that changes the way we live and exist within 

the modern world. As recent events in Bristol and elsewhere nationally and internationally have 

shown, it is critically important for the curriculum to provide pupils with a balanced, rich and 

objective view of the world.  

Learning to think critically may be one of the most important skills that today's children will need for 

the future, but critical thinking can only take place within a broad and secure knowledge base in a 

range of subject domains. In today’s global and rapidly changing world, children need to be able to 

do much more than repeat a list of facts; they need to be critical thinkers who can make sense of 

information, analyse, compare, contrast, make inferences, and generate higher order thinking skills.  

We want our curriculum to inspire the children to develop a lifelong interest and curiosity for 

learning. We recognise the difference between diversive curiosity (wondering) and epistemic 

curiosity (wanting to know more). To inspire diversive curiosity, we plan exciting hooks in each unit 

including visits and visitors, educational trips and interesting resources. We use stories as a teaching 

tool, both to respond to children’s curiosity and because we know that they are especially 

memorable for the human mind. We appreciate the challenge to encourage epistemic curiosity and 

the effort that it requires from children. Our rich curriculum with its focus on building schemas using 

sticky knowledge, planning for long term memory, and empowering children within subject 

disciplines, all aim to increase the children’s desire to know more, raise their aspirations and make 

meaning of the world for themselves.  

A rich, meaningful curriculum mobilises young people and facilitates social change. Through our 

plans and teaching, we link our curriculum to the children’s context and their lives in South Bristol. 

We recognise that children learn more when they see themselves in their learning, and we plan our 

curriculum to embrace diversity and provide a sense of belonging and identity for all of our children. 

Our teachers are asked to change and tailor plans for the individuals in their class. This not only 

ensures that we build on the children’s pre-existing schema but also encourages each child to make 

meaning of the world and grow their own sense of self and identity, whilst developing respect for 

others’.  

 

Knowledge as a progression model  

We not only want the children to be exposed to clear progression through subject specific 

curriculum areas but also in the essence of knowledge as an entirety. Our curriculum allows tangible 



and mutually beneficial cohesion to happen between the subjects. Each element of knowledge and 

sequence of learning have been carefully designed to immerse the child in a topic whilst ensuring 

that knowledge progression within all curriculum areas is clear. Fundamental assessment and next 

steps are made within all subjects to ensure children are able to say within any curricular discipline 

what is needed to improve.  

The curriculum will enable all children no matter how developed their schema is, to access and 

relate to the knowledge being delivered and engage and enjoy learning. The children will leave our 

school with a universal understanding of each curriculum area in its individuality but also in how 

they cohesively come together to enhance conceptual understanding. By breaking knowledge down 

into explicit component parts, we are able to demonstrate our mastery approach to learning by 

ensuring that every single component part of knowledge is afforded the time and focus to be 

mastered towards the completion of the composite. By using knowledge organisers as a method of 

developing consistent domain knowledge before a topic begins we are then able to clearly establish 

gaps in learning that can be targeted through pre-teaching to enable all children to fully engage with 

the learning process 

Whilst we have been developing the curriculum over the past 2 years we have thought and 

researched at length about the pillars of the curriculum and what principles we want to be central to 

the knowledge we deliver i.e. what are we delivering the knowledge for? What are our pillars 

supporting? What is the ‘why’ for our curriculum. 

Pupils want to learn about things that have an impact on them in their daily lives. 

Pupils want to be connected to their learning and in control of it. When planning a lesson, think 

about the connection’s students will be able to make. 

 

We should not be providing careers advice in primary schools but instead focussing on broadening 

horizons and raising aspirations, giving children a wide range of experiences of the world including 

the world of work. It is about opening doors, showing children the vast range of possibilities open to 

them and helping to keep their options open for as long as possible. And there is a range of 

attributes, skills, and behaviours that can be encouraged in this early stage of a child’s life that will 

leave them in the best possible position as they begin their transitions to secondary education and 

to future life. 

 

Robert Halfon MP and Chair of the Education Select Committee was spot on in his recent TES article 

when he said: “The impact of early engagement can have a hugely positive impact on wider 

academic attainment, motivating and inspiring both children and their families, by helping 

them to see a future to which they can aspire and which feels achievable.” 

Introducing children to the world of work was important in: 

Linking learning to the real world and in doing so increasing motivation to work hard bringing more 

relevance to their learning 

Challenging gender stereotyping about jobs and school subjects 

Broadening aspirations 

 



Our purpose (for all disciplines) 

Thinking in the curriculum (disciplinary thinking)  

Communicating in curriculum – (reading and speaking) 

Working in the curriculum (aspirations/ careers and cultural capital, world of work  

 

Thinking in the curriculum  

This is around establishing daily disciplinary thinking – we want children to be fluent in substantive 

knowledge but also the knowledge of how the subject works and how we know what we do in each 

curriculum discipline. Through knowledge banks, in lesson cohesion and instantaneous feedback.   

                            

Communicating in curriculum 

This is around establishing clear connected curricular communication – we want the children to be 

able to verbally deliver their curriculum knowledge to demonstrate their understanding delivered 

through their own opinions. But to do this we need to provide pupils with subject specific reading 

opportunities as disciplinary writing requires more conceptually developed schema. The 

more we read, the more enlightened we become. Gaining knowledge empowers our minds and 

broadens its range. Reading broadens our imagination by stimulating the right side of our brain. It 

literally opens our minds to new possibilities and new ideas helping us experience and analyse the 

world through others' lives. 

 

Working in the curriculum (aspirations/ careers and cultural capital, world of work) application  

This is around establishing that all the knowledge in our curriculum is forming solid starting points 

and practical authentic experience that can be taken forward positively into the community and 

occupations. We will do this through career and key people slides in every subject with a career 

focussed application task at the end of each sequence of learning and curriculum career days 

culminating in 3 curriculum focused events. 

 

 

 

 

 

 

 

 

 

 

 



Our Curriculum Tree 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Assessment  

We have created a curriculum that is innovative and challenges misconceptions, challenges 

stereotypes and challenges the status quo. Alongside this, we need to challenge the way we assess 

and evaluate progress. Our challenge is to move away from data driven assessment into a cycle 

where assessment is meaningful in supporting learning and supporting curriculum progress; where 

evidence about learning and the child’s voice is the centre of our assessment process; where it’s 

important not to assume they have learned the knowledge we want them to know. Learning is a 

change in long term memory and it’s unlikely that knowledge will be embedded straight away. We 

understand that component knowledge will need to be practised and revisited over time to become 

embedded. Our curriculum principles include a focus on recall and retrieval through over-learning 

and repetition to build fluency and automaticity. We understand that our aspirational knowledge 

that we want our children to understand and apply, will only be achieved through regular revisiting, 

curricula cohesion and strong links to prior and future knowledge throughout the curriculum. Each 

subject will be assessed in way that is relevant to it. All assessment and information gathering will be 

founded around these key principles. 

 

We will assess against what the children can communicate to us through 3 forms 

of triangulation. Each element will have equal weighting.  

Know it - the ability of children to demonstrate or recall knowledge in simple 

ways – (for example: recalling facts and vocabulary). This will be assessed through 

teacher judgement of performance in lessons and 1-1 conferencing. This can also 

be referred to as rote/ recall knowledge. This needs to be demonstrated removed 

from the books as it is crucial to establish what the children know through open 

ended questions allowing them to expand and reason their knowledge 

 

 

Show it – the ability of children to accurately show what they have learned in a 

context or situation, demonstrating their understanding (for example: including 

relevant knowledge in their writing, in discussions or a project). This will be 

assessed through looking at books. This is often referred to as inflexible knowledge, knowledge that 

is demonstrated in a very specific or predetermined way. 

 

 

Apply it - the ability of children to explain the knowledge they have learned and 

use it accurately. To demonstrate the knowledge, they have learned in 

sophisticated ways. This will include knowing it when distant from the original 

learning and in cohesive contexts (for example: delivering a presentation at the 

end of a topic). This will be assessed through a career driven application task that 

gives purpose to the knowledge and that suits the subject and knowledge type, 

also known as flexible knowledge. This is the most powerful form of knowledge and we aim to 

deliver through our curriculum.  

The children will have the opportunity to present their knowledge in a variety of forms, including but 

not limited to: evidence in books, 1-1 pupil conferencing and low stakes summative assessment. The 



form and usefulness of evidence from the career application will depend largely on the subject 

domain and on the type of knowledge whether it is disciplinary, substantive or procedural. Progress 

will be assessed against the learning set out in the overall composite (consider composite learning). 

If all of the component knowledge is demonstrated accurately across all three forms of knowledge 

(where appropriate) and most of the knowledge is seen to be embedded across all assessment forms 

the learner will be a ‘Secure Learner’ in that unit of work.  

Substantive, disciplinary and procedural knowledge will be assessed through three key stages of 

understanding: beginner, secure learner and expert. These are directly linked with our forms of 

triangulation, ‘Know it, Show it, Apply it’. Our plan is underpinned by the understanding that 

knowledge begets more knowledge. Therefore, more sophisticated knowledge can only be achieved 

through first knowing given knowledge and recalling it. 

A beginner learner is a child that can ‘Know it’ in a basic format. For example - verbal repetition, 

understanding key vocabulary, answering simple questions verbally. A beginner is a child who is 

understanding some of the curriculum knowledge. 

A secure learner is a child that can ‘Show it’ accurately. For example - their work, a presentation, a 

discussion, a quiz or a cold task. A secure learner is child who has understood most of the 

component knowledge. 

An expert learner is a child that can ‘Apply it’ accurately in a variety of forms. For example - 

demonstrating accurate use of this knowledge in a linked but different context. Applying this 

knowledge in a different discipline. Applying this knowledge at a distance from the original learning 

(where cues and contextual ‘props’ may be absent). Adding their own opinions or comparisons 

linked to their current understanding or prior knowledge. 

Assessment needs to be as flexible as the curriculum and therefore as different as the knowledge 

being learnt. Due to this assessment will look different both between and within curricula. To 

coherently assess knowledge learnt in a curricula area we will make judgements based on 

disciplinary knowledge, for example, ‘how to be a geographer’ and individual topic substantive 

knowledge ‘Romans and Mayans’. The teacher will then create a best fit judgement using these 

assessments.  

 Formative Assessment: 

Alongside the ways that we will collate information for data entry points using the 3 mediums of – 

Know (child conferencing and interactive Q and A in lessons) Show (books) Apply (some subject 

specific career application or summative assessment) we will use a number of ongoing assessment 

formats that will also help to contribute information as to the child’s depth of understanding and 

knowledge. It has been widely supported that some of the most successful and impactful 

assessment is on-going class based formative assessment. By checking learning periodically 

throughout the lesson teachers will be able to immediately address misconceptions and errors and 

through feedback: These are as follows: 

 

 

 

 

 



Retrieval  

The importance of retrieval cannot be underestimated as it enables pupils to retrieve knowledge 

(previously learnt) from their long-term memory.  We use it to secure and strengthen memory, so 

forgetting is less likely to occur in the long-term. Retrieval practice has been identified as being the 

most effective strategy for long-term memory in many studies and papers. It identifies gaps in 

pupils’ learning as it forces them to examine their learning. This prevents overconfidence of learning, 

improves meta-cognition and can be used to guide independent study. It also improves 

understanding of material and the ability to transfer of knowledge to new concepts. 

We will use a range of subject specific retrieval activities at the start of every lesson, this will support 

our curriculum principle? around regularly revisiting knowledge to help to ensure it is fluent and 

embedded. These questions will form strong links to previous? learning and help the children 

develop durable or long-lasting schema - what did you learn last lesson, last week, last composite, 

last term, last year – Fast five. 

Knowledge Banks 

Each child will have a composite knowledge bank at the tops of their books- teachers will identify 

how many component elements of knowledge the children have secured in their books. This will be 

contrasted against how much they can demonstrate orally through 1-1 conferencing, questioning 

and engagement in the session. This is to allow children who can verbally communicate knowledge 

better than showing it in a book the same opportunity to successfully show their knowledge 

The knowledge banks will utilise all of our dual coding research in order for the children to 

understand the knowledge more fully. Images will be sued to link learning to picture and reinforce 

the comprehension and stimulate memory.  

Knowledge banks will also focus on the disciplinary knowledge - the understanding of how 

knowledge in each of the subjects is gathered and how we know it. This will enable us to fully 

support our career cohesion by showing the children the knowledge they are using to become 

curriculum thinkers in each discipline. 

It is important that whilst we ultimately want to move away from numerical based assessment there 

will always need to be a place for it and any assessment system we use will inevitably have to retune 

numerical figures that can make the school comparable to others and to substantiate progress to 

bodies that need snap shots. 

With this is mind we want to enhance the high-quality AFL that goes on every day in classes and 

remove the need for hours of data input around ‘data drops’ and PP meetings. We want to put more 

precedence on the linear toolkits we have produced, teachers will be scrutinising these daily to see if 

component parts of knowledge are evident in books. At the end of a composite a judgement will be 

made based on books as to how many have been secured. The same will be done for the child voice 

section although this will happen at distance from learning. 

These will be tallied at the top of the toolkit and the knowledge/ progress within the curriculum will 

be established though the number of components secured in that unit/ topic. This can then give a 

numerical output that would identify a percentage of secure knowledge and establish the child as a 

beginner, secure or expert learning in that unit. This would then feed back into planning. We 

acknowledge that no all knowledge will be able to be secured in a short unit and may form part of 

our repetitive/ spiral knowledge – the acquisition of this knowledge would be in turn what 

establishes a child as an expert learner along with the ability to reason, rationalise and demonstrate 



the ability to use the knowledge when thinking critically and connecting life experiences and learning 

to form opinion. 

Each knowledge bank will have a K and S at the bottom - pupil voice, books and a separate 

knowledge bank will be created to outline the knowledge needing to be covered in the career 

application task 

Upon the completion of work teachers will identify whether the intended components taught are 

evident in books, if so they circle/highlight the B in each of these elements and highlight just those 

elements in books.  Any pupils not securing the knowledge taught will need to be responsively 

planned for the following day through the fast 5, next steps, starters or consolidation intervention 

group work. 

Upon completion of a composite, teachers will engage in PV discussions where they will pose 

questions to pupils to see if they can verbally discuss and communicate the knowledge covered.  

Upon completion of this, the component knowledge delivered will be circled in the PV section.  

Some children may retain only some of the component knowledge so the PV section of only those 

component pieces they did retain are to be circled.  When PV discussions will occur will have to be 

determined carefully, particularly in the light of no assemblies due to Covid-19. 

Disciplinary Knowledge  

 

Is the production of knowledge in the discipline- the things we do – how the knowledge is produced 

-   knowing where the knowledge comes from 

To ensure that there is purposeful reference for all learning each sequence of learning will begin 

with a career slide that can reference how the knowledge can be applied. These will be referenced 

throughout sequences. One of these careers will then be the focus for the end point application 

(long term memory retrieval through career application). 

Feedback and assessment in practice –  

It is vital that teachers evaluate the work that children undertake in lessons, and use information 

obtained from this to allow them to adjust their teaching. Feedback occurs at one of these three 

common stages in the learning process: 



 

To inform responsive teaching  (This could be for a single pupil, a small group or a whole-class) 

Instantaneous/ Immediate feedback is rapid, informal assessment to pick up on 

errors/misconceptions in-lesson or between lessons – at the closest point of teaching e.g. verbally 

one to one, use of visualiser, mini plenaries, group work to immediately address and consolidate 

curriculum knowledge. 

or 

Investigative feedback – at the end of a lesson/task, beginning of the next lesson (This can include 

child led feedback – peer and self-evaluation, pre-teaching, identified group work) to inform future/ 

amend the planned future learning sequence. 

As a school we feel feedback closest to the point of teaching and learning is likely to be most 

effective in driving further improvement and learning, especially for younger pupils. We place 

considerable emphasis on the provision of immediate feedback. 

Where feedback is based on review of work completed, the focus will often be on providing 

feedback for the teacher to further adapt teaching. 

 

Career application tasks  

At least 2 weeks after a sequence of learning has finished the children will be asked to present their 

understanding – through whichever means the teacher feels serves the subject and the knowledge 

the most. The component knowledge communicated will be added to the application task 

knowledge bank created. 

The career application task should be an opportunity to practically demonstrate s the substantive 

knowledge through a disciplinary task that supports the children’s understanding of how it is used in 

the real world. 

Days will be allocated as career application days in order to complete these activities, it is important 

that whilst they should be practical they should remain authentic and the children should never lose 

sight of the knowledge (substantive and disciplinary) they are using; a reference to this will be made 

in books - the integral part of this process is looking at any discrepancy between the knowledge 

communicated in the HOT assessment and the career application task (cold assessment).  

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The Downs 

Red Maids 

Badminton 

The Downs  

Elmlea 

Infant and 

Junior 

School 

Henleaze 

Junior School 

St Peter’s 

Church 

Sacred Heart  

Church  

Great 

Brockeridge 

Scout Hut  

Old Quarry 
park  
Hide away 
Forest School  
Scout Hut  

Henleaze 

Library   

St Monica’s 

care home   

Shine  

Newman 

Building   

Jack and Jill’s 

Nursery  

Toybox 

Nursery  

Henleaze Church 
Ballet School 
Guides  
Henleaze Mother 
and Baby  

Oxfam  
Bernardo’s  
Cats protection 
St Peter’s Hospice 
Ten of us 

Golden Hill 
Cricket club 
Golden hill 
sports ground  

 

  

Education – Health and Well Being -  Enrichment and Personal 

Development – Cultural Capital – Community Cohesion  



 



 

 

 

 

 

 

 

 
 

• S

  

 

 

 

 

 

 

 

 

Support 
 

Education 
 

Josies club 
SHINE  

Seesaw 
Breakfast club  

Bristol curriculum 
Action tutoring 
French School 

Dyslexia school  
Forest school  

Ablaze poetry competition  
Secondary transition support 

Nursery support  
Litter picking and eco council  

Associate Governors 
Head boy and girl tours  

SALT therapy  
Home visits  

Ashton school’s alliance  
Passport  

Bristol plays music  
Parental workshops  

Parents evenings  
World book day  

Careers week 
Application tasks 

Parent takeover mornings 
SEND termly workshops with specialists e.g 

BAT team Speech & 
Language 

Transition workshops and     secondary school 
selection 

 

Health and Well Being 
PE- sports clubs - Bath Rugby - FSM delivery - Thrive - Young Carers - Hello Yellow day  
Children in need - Sports relief - School nurse - Ed phsyc - Play therapy - Winston’s wish  
Gardening for bereavement - Thrive breakfast and lunch time clubs - Unique voice  
EMR – ZORs - School nurse parent workshops - Open door pastoral support - Wellbeing 
workshops - Working with community - health services / paediatricians - / FTB / Occupational 

therapy - Therapeutic spaces – TAS - Coffee mornings 

Community Cohesion  
Newspaper 
Trips to places of worship  
Fireworks night 
Summer fayre 
Links to Badminton – science 
day/swimming 
Harvest  
Coffee & Craft Mornings 
Redmaids - readers 
Mini-bus  
PTFA 
Summer Fayre 

Class Reps 
Christmas service in the church  
Parent take over days 
Shine  
EWO 
PCSO 
Chuin Kung Fu 
St Peter’s Church  
CJ Hole Free at Last Community 
Clean ups 
Food bank collections 

 

Enrichment and Personal Development 
Botanic gardens - Choir- local care home - Careers week  Holiday clubs - Passports – Trips - Lawrence Weston Farm  
Bath Rugby - Pantomimes - Jungle Jonathan - Raphael Burke - Guitar lessons - Singing lessons - Violin lessons 
Piano lessons - Bike ability – Camp -UKSA - Parent A-Z careers - Community days - Career application tasks - Graduation project – BCFC 
Foundation 

Cultural Capital   
 
Homeless – food drive 
Charity Christmas cards  
Harvest collections  
Singing with the elderly   
Visiting care homes 
Litter picking 



 

Dates for your diary URS: 
 
 

 
Term Topic 

 1       Education workshop – Reading and phonics -KS 1 EYFS  
EYFS tours  
Pastoral workshop- supporting your child’s emotional wellbeing   
School Nurse services  
Coffee Morning - Drop in  

 2 Specialist SEND Workshop – Speech and Language Focus  
Supporting with Financial advice  
Year 6 Parents: Secondary School Selection Evening 
Coffee Morning  
Trussell Trust/Homelessness- Xmas food collection  

3 Muslim Women’s Network Specialist DV and FGM 
workshops/SAREE? 
Online Safety  
EWO- Attendance 
Coffee Morning 
Bereavement/ Loss and separation  

4  
Specialist SEND Workshops – ASD Focus / Autism -BAT Team  
Police Workshop – issues within local community 
Healthy Living for you and your family -PE team  
Coffee Morning 
Arrive and Thrive parenting supporting with 
behaviour  

5 School Nurse- Change and Puberty 
Emma Martin- Education Psychologist  
 Mental Health wellbeing- MIND CHARITY 
Coffee Morning 
Curriculum Topic Workshops  

6 Celebration events  
Graduation  
Secondary transition  
Specialist SEND Transition Workshops 
Summer Fayre 
Coffee Morning 
Uniform Bank – Upcycle your stuff!  

 
 
 
 
 
 
 
 
 
 
 
 

 



Our support - Autumn 1 
                                        Term Starts: Thursday 2 September 2021 to Friday 22 October 2021 

                                                                                                 Coffee morning  

Venue: St Ursula’s E-Act Academy  

 

 
Thursday mornings are always fun and very informal.  Parents are welcome to join the headteacher and the leadership 
team to ask questions, share experiences and find out what’s happening in school. 
 
 

                                                            

 

 

                                      

                                         Education - Reading and Phonics 

                             Venue: St Ursula’s E-Act Academy  

 
Creating a love of reading in children is potentially one of the most powerful ways of improving 
academic standards in school. There are few better ways to improve pupils’ chances in school, 
or      beyond in the wider world than to enable them to become truly independent readers. 

 
Our workshop will cover: 

• Understanding the phonics scheme and how to support 
• Phonics screening KS1 

• Reading for pleasure with your child  

 

 



School Nurse Services and Support  

Venue: St Ursula’s E-Act Academy  

 

 

 

 

 

 
 

   The role of the School Nurse is diverse and in addition to improving the health and wellbeing of 
young people, including good mental health, they are also involved in increasing the capacity of 
communities to achieve positive health outcomes. The School Nurse teams provide universal 
services such as hearing and vision checks in reception; the National Child Measurement Programme 
at reception and Year 6; and vaccinations for those leaving school. 

 
Our school nurses help to ensure that children’s medical needs within the school are met. Our 

school nurse also works with our parents to discuss topics such as when is a child too ill for school, 
and how to discuss puberty with children. 

 
 
 
 

Pastoral and wellbeing workshop:  

Supporting your child’s emotional wellbeing  

Venue: St Ursula’s E-Act Academy  

 

 
Using the THRIVE programme our pastoral team will take you through the Zones of Regulation 
and supporting your child with emotional literacy at home. We are keen to share strategies of 

how we support pupils using our relational approach and restorative justice.   
 

Our workshop will cover: 
• How the brain works 
• Emotional Literacy  

• THRIVE Parenting approach  

 

 



Our support - Autumn 2 
Term Starts: Monday 1 November 2021 to Friday 17 December 2021 

                                                                                              Coffee morning  

Venue: St Ursula’s E-Act Academy  

  
 

Thursday mornings are always fun and very   informal.  Parents are welcome to join the headteacher and the 
leadership team to ask questions, share experiences and find out what’s happening in 
school. 
 
 

 
 
 

 
                                                                    Specialist workshop – Speech and Language 

Who is invited: If required to attend you will be invited by our SENCDO Mrs Pillay 

Venue: St Ursula’s E-Act Academy  

 

Delivered in conjunction with our speech and language therapists, find out about the speech and 
language support we are offering to your child, and top tips for supporting their 
speech and language at home. 

 

 

 

Specialist workshop - Financial Advice on how to be debt free 

Venue: St Ursula’s E-Act Academy  

 
Supporting and understanding how to manage your finances. Saving is a great way to plan for future 

and understanding what financial products are out there is important for us to get our heads 
around.  This workshop will help on how to save, avoid debt and affords you the opportunity to ask 

questions to financial experts.   



Secondary school selection evening – Year 6 parents only  

Venue: St Ursula’s E-Act Academy  

 
 

Join us to submit your application for your child’s secondary schools. Representatives from local 
secondary schools will also be present should you have any questions you wish to ask. 

 

 

 

 

 

 

 

 

 

 

Specialist Workshop- Trussell Trust  

Venue: St Ursula’s E-Act Academy  

 
 

 Trussell Trust supports a nationwide network of food banks and together we provide emergency food and 
support to people locked in poverty, and campaign for change to end the need for food banks in the UK. 

In the UK, more than 14 million people are living in poverty – including 4.5 million children. They support 
more than 1,200 food bank centres in the UK to provide a minimum of three days’ nutritionally-balanced 

emergency food to people who have been referred in crisis. Join us to find out how we can get more 
involved and support this amazing cause. 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 

 



Our support – Spring 1 
Term Starts: 4 January 2022 to Friday 18 February 2022 

 

                                                         Coffee Mornings 

   Venue: St Ursula’s E-Act Academy 

  Why come in for a coffee morning? 

Thursday mornings are always fun and very           
informal.  Parents are welcome to join the 

headteacher and the leadership team to ask 
questions, share experiences and find out 

what’s happening in school. 

 
 
 

 

 
 

Specialist Workshops – Domestic Abuse and Female Genital Mutilation (FGM)  

Venue: St Ursula’s E-Act Academy  

With specialist support advice in understanding the seriousness pf domestic 
abuse and FGM  

 
1) Domestic Abuse – What is it and how can I get support 

2) FGM – Awareness raising and Myth Busting 
3) Gender based violence and support available 

More information will be available closer to the date.  
 
 

 

 
Education Workshop – Online Safety  

 

Venue: St Ursula’s E-Act Academy  

Online safety – this will cover current apps of concern that parents should be aware of, and how 
to monitor children’s internet usage.  Online Safety is a topic that evolves constantly, so regular training 

is vital to provide parents with the confidence and resources to help manage internet usage at home 
                                                                                          Our workshop will cover: 

• Identifying risks posed by online activity 

• How to have discussions with your child around their digital footprint 

• Explore boundary setting and parental controls  

 

 



                                              Wellbeing workshop Bereavement and Loss  

Venue: St Ursula’s E-Act Academy  

 

 

 

 
 

Loosing someone or something can be very difficult for some. Experiencing grief is a natural 
emotional response and can be seen as a process that one needs to go through. Our educational 

psychologist will lead a workshop in supporting your child through loss or bereavement. 
Our workshop will cover: 

• Loss of relationship ie separation or moving away, passing away 

• How young people respond  

• Ways to support  
 

 
 
 
 
 

. 



Our support – Spring 2 
Term Starts: 28th February 2022 to Friday 8th April 2022 

 

                                                                                          Coffee morning  

Venue: St Ursula’s E-Act Academy  

  
 

Why come in for a coffee morning? 
Thursday mornings are always fun and very informal.  Parents are welcome to join the headteacher and the leadership 
team to ask questions, share experiences and find out what’s happening in school. 
 

 
 
 

Specialist Workshops – Autism Awareness  
Delivered by: Bristol Autism Team (BCC) 

Venue: St Ursula’s E-Act Academy 

 
Delivered by Bristol Autism Team, our workshop provides an opportunity for parents to learn more 
about autism and how it affects their child, take home ideas and strategies to try at home and meet 
other parents and share experiences. 

            
More about Bristol Autism Team  

 
The Bristol Autism Team Education Hub is a local authority service which provides advice and 

training for all Bristol education settings from Early Years through to Post 16, enabling inclusion and 
support for autistic children and young people. 

  
For Early Years settings, SENCos can request our informal advice through our autism hotline email, 
and can make referrals for active casework through the Early years Inclusion and Portage Service. 
For School Age and Post 16 settings, we hold annual cohort meetings with every SENCo, where we 
give advice on individual pupils and agree which pupils will need further advice through our twice 

yearly Advice Clinics, and (for School Age only) which need to be active cases. 
  

For our School Age active cases, we offer an initial package of one consult visit and two review visits 
at no cost to Bristol state schools, or where a Bristol resident pupil attends a non-Bristol state 

school. Should schools require further casework during the same year, this carries a cost. Private 
settings, and non-Bristol schools seeking advice for non-Bristol resident pupils, are charged for the 
initial package or can purchase our consult visit as a stand-alone. For our Early Years active cases, 

we offer a consult visit and unlimited review visits as needed, at no cost to the settings. 
  

We are an Autism Education Trust Training Hub, offering a range of autism training to all settings. 
The first tier of training in basic autism awareness is offered at no cost to settings, and all Early 

Years AET training is offered at no cost. Please speak to your BAT Link or contact the autism hotline 
to book training. 

 
 

 

 
 
 

 
 



Police workshop – Concerns within the local community  
Delivered by: Police Community Support Officer 

 
This workshop will focus on supporting parents to understand issues of concern within the 

community. This may be new themes arising online, domestic violence or antisocial behaviour. The 
workshop will outline what to look out for as a parent, and how the police can support you in times 

of need. It will also act as a chance for parents to share any concerns 
that they have with our community support officers. 

 
 



                          Our support – Summer 1 
Term Starts: Monday 25 April 2022 – Term Ends: Friday 27th May 2022 

 
 

                                                                                                   Coffee morning  

Venue: St Ursula’s E-Act Academy  

Thursday mornings are always fun and very informal.  Parents are welcome to join the headteacher and the leadership 
team to ask questions, share experiences and find out what’s happening in school. 
 
 

 

 
School Nurse Workshop- Discussing Puberty  

Venue: St Ursula’s E-Act Academy  

Only for Year 5 and 6 parents  
 

Today, kids are exposed to so much information about sex and relationships on TV and the Internet 
that by the time they approach puberty, they may be familiar with some advanced ideas. And yet, 

talking about the issues of puberty remains an important job for parents because not all of a child's 
information comes from reliable sources. 

 
Don't wait for your child to come to you with questions about his or her changing body — that day   may never arrive, 

especially if your child doesn't know it's okay to talk to you about this sensitive topic.  This workshop will equip you with 

the skills to talk to your children about these difficult topics 

 

Education Topic: Understanding the 
Curriculum  

 

Venue: St Ursula’s E-Act Academy  

It’s the basis for what your child learns every day, but what exactly is 

the National Curriculum and what does it teach? 

Our headteacher will deliver a session on the curriculum is taught and delivered at St Ursula’s. This 

is an opportunity to understand the expectations and requirements of how it is taught.  The 

curriculum has undergone various tweaks and revisions over time. You don’t have to be a teacher to 

understand what’s in it, and having a general knowledge about the National Curriculum can help 

you better support your child’s learning at home. 

 
 



 

                             Our support – Summer 2 
Term Starts: Monday 6th June 2022 - Term Ends: Friday 22 July 2022 

 
                                                                                      Coffee morning  

Venue: St Ursula’s E-Act Academy  

Thursday mornings are always fun and very informal.  Parents are welcome to join the headteacher and the leadership 
team to ask questions, share experiences and find out what’s happening in school. 
 

 
 
 

Celebration Events  
 

Join us to celebrate your child’s achievements this year. 
Link and details to final celebration events will be sent out to parents/carers  

 
 
 
 

Specialist Transition Workshops  

Venue: St Ursula’s E-Act Academy  

 
Transitioning from primary to secondary school is a big step for all children. This workshop will 

focus upon how you can support your child with this transition. 
 
 
 
 
 

Uniform Bank- Upcycle your stuff! 

Venue: St Ursula’s E-Act Academy 

 
We will be running a uniform bank. Here you can donate uniform that no longer 

fits, or collect new uniform for your child for a small donation fee. 
 



Wider sources of support for you to access: 

Our school safeguarding team: 

Please visit us should you wish to discuss a concern. You can call us, and ask to speak to a 

member of the safeguarding team. 
 
 

 
 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
Details of local support agencies can be found below. 



Financial support: Including Employment / Debt / Housing 

          
        
        
        

   Advice and guidance 

For advice or guidance, call 03301 755 121 between the hours of 9am–5pm, Monday to 
Friday. 

  Our Legal Aid legal services 

We also have a Legal team who can help you if you are eligible for Legal Aid. For 
example, we might be able to help if you need to go to court about a housing problem or 
challenge a council’s homelessness decision. 

 

 

 

 

 

 

 

 

You'll need to make an appointment to speak with our Legal team, by calling 0344 515 
1778 between the hours of 9am–5pm, Monday to Friday. Please note: this number is for 
legal appointments only. 

    

tel:03301755121
tel:%2003445151778
tel:%2003445151778


   

 

 



 

 

 

 

 

 

 

 



Food Banks 

 
 

 

  



 

 

 

 

 

 



Safeguarding Support 
 

 

 

 

 

 

- Are you being pressured to get married against 

your will? 

- Do you fear to bring shame or dishonour on your 
family? 

- Have you been emotionally or physically abused? 
 

If you are concerned about any of the above, please 

call us in confidence. Culture, Religion and Tradition 

are not an excuse; forced marriage is illegal in the 

UK. 

 

UK Helpline: 0800 5999 247 | Monday - Friday: 9am 

- 5pm. 

https://karmanirvana.org.uk/ 

 

 

 

 

 

 

We are an Islamic feminist movement that uses the 

Quran's spirit of equality and justice to challenge 

human interpretations (based on culture and 

tradition) that discriminate against women and girls, 

to achieve equal rights and opportunities for all. 

 

We operate a faith and culturally sensitive 

counselling service. Counselling sessions can be face 

to face or via telephone. The face to face sessions 

are for Birmingham bases clients only. Counselling 

can also be given to Urdu, Punjabi and Mirpuri. 

There may be a waiting list. 

 



Safeguarding support  
 

 

 

 

https://bristolmind.or g.uk/support_type/young-people/ 

 

 

 

Parenting can be rewarding, but it can also be 

challenging. We've got parenting tips as well as 

advice on how to deal with difficult situations. 

Some of the topics to support parents are as 

follows: 

• Separation and divorce 
• Mental health and parenting 
• Alcohol, drugs and parenting 
• PANTS: the underwear rule 

 

Please visit https://www.nspcc.org.uk/keeping- 

children-safe/support-for-parents/ 

 

Alternatively, if you're worried about a child, you 

can contact the NSPCC helpline for help, advice and 

support. 

Email - help@nspcc.org.uk. 

Call - 0808 800 5000 

http://www.nspcc.org.uk/keeping-
mailto:help@nspcc.org.uk

