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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name St. Ursula’s E-ACT 
Academy 

Number of pupils in school  571 

Proportion (%) of pupil premium eligible pupils 8%  

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2022 

Date this statement was published 24th September 2021 

Date on which it will be reviewed 1st September 2022 

Statement authorised by Ms N Reynolds 

Pupil premium lead Ms N Reynolds 

Governor / Trustee lead Mrs. C Kerfoot 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 67,525 

Recovery premium funding allocation this academic year £ 7,395 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£74,920 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges they 

face, make good progress and achieve high attainment across all subject areas. The 

focus of our pupil premium strategy is to support disadvantaged pupils to achieve that 

goal, including progress for those who are already high attainers.  

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest 

impact on closing the disadvantage attainment gap. Implicit in the intended outcomes 

detailed below, is the intention that non-disadvantaged pupils’ attainment will be 

sustained and improved alongside progress for their disadvantaged peers. 

Our strategy is also integral to wider school plans for education recovery, notably in its 

targeted support through the National Tutoring Programme for pupils whose education 

has been worst affected, including non-disadvantaged pupils.     

Our approach will be responsive to common challenges and individual needs, rooted in 

robust diagnostic assessment, not assumptions about the impact of disadvantage. The 

approaches we have adopted complement each other to help pupils excel. To ensure 

they are effective we will take a three-tiered approach in our strategy, with a focus on: 

• High-quality teaching and targeted academic support 

• Attendance 

• Wider strategies including pastoral and enrichment opportunities. 

 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Poor social emotional mental health. 

Our assessments, surveys, observations and discussions with pupils 
and families have identified social and emotional issues for many pupils.  
These issues particularly affect disadvantaged pupils, including their 
attainment. 

2 To raise reading age to chronological age across the academy. 

Assessments, observations and discussions with pupils suggest 
disadvantaged pupils generally have greater difficulties with phonics 
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and comprehension than their peers.  This negatively impacts on their 
developments as readers. 

3 Low attendance. 

Our attendance data over the last 3 years indicates that attendance 
among disadvantaged pupils has been between 2-3% lower than for 
non-disadvantaged pupils. 

4 Not enough children leaving KS2 with ARE in reading, writing and 
maths 

Internal and external (where available) assessments indicate that 
attainment among disadvantaged pupils is below that of non-
disadvantaged pupils 

5 Low aspirations and self-esteem. 

Assessments, observations and discussions with pupils suggest 
disadvantaged pupils generally have lower career aspirations that than 
less disadvantaged pupils. 

6 Lack of enrichment experiences 

Discussions with pupils suggest that disadvantaged pupils tend to have 
less real-life exposure to people, places and things of inspiration and 
engagement. 

 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Disadvantaged children show improved 
social, emotional mental health. 

 

 

Disadvantaged children with SEMH 
needs show improved coping skills/use 
of coping strategies and demonstrate 
they are able to create positive 
relationships with peers and adults in the 
setting. Incidents of restorative justice 
conversations decreasing over time. 

Improved reading attainment among 
disadvantaged pupils. 

75+% of disadvantaged children at the 

academy reading within their 

chronological age band by T6 2021/22. 

85+% of disadvantage children pass the 
year 1 phonics screening test; 100% 
pass the year 2 re-take. 

To achieve and sustain improved 
attendance for all pupils, particularly our 
disadvantaged pupils. 

The overall absence rate for all pupils 
being no more than 5% with the 
attendance gap between disadvantaged 
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and their non-disadvantaged peers 
narrowing. 

To ensure disadvantaged children in year 
6 make more than expected 
progress/reach ARE 

To ensure 100% of disadvantaged 
children receive targeted intervention in 
reading, writing and maths to enable 
85+% of disadvantaged pupils meet the 
expected standard. 

To ensure children have high aspirations 
and a rich school experience through an 
inspirational and engaging curriculum that 
improves their self-esteem and outlook. 

Disadvantaged children to have a 
greater understanding of the wider world 
and greater aspirations following these 
experiences.  85+% of pupil voice to 
demonstrate children can talk 
knowledgably about the curriculum they 
are learning and have career aspirations 
in higher earning professions. 

To ensure children have real-life exposure 
to people, places and things of inspiration 
and engagement. 

100% of disadvantaged children are 
offered and attend camps, trips and 
special enrichment events including 
those involving guest speakers. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £14,867 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

CPD of all 
teaching staff 
to improve 
reading 
progress and 
attainment 
across the 
Academy 
including 
resources 

 

Purchase of a 
DfE validated 
systematic 
synthetic 
phonics 
programme to 
ensure 
stronger 
phonics 
teaching for 
all pupils. 

 
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/phonics 
 
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/reading-comprehension-strategies 
 
Reading comprehension strategies are high impact on average (+6 
months). Alongside phonics it is a crucial component of early reading 
instruction. 
 
Sutton Trust research states that the difference between the effect of 
poor teaching and that of highly effective teaching is just under half a 
year’s extra progress for most students. 
Those from disadvantaged backgrounds are particularly affected: they 
stand to benefit even more than their classmates from effective teach-
ing, but are similarly more sensitive to poor teaching. This underscores 
the need to raise the quality of teaching. 
 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/phonics 

Phonics has a positive impact overall (+5 months) with very extensive 
evidence and is an important component in the development of early 
reading skills, particularly for children from disadvantaged back-
grounds. 
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £17,230 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Tutoring and 
intervention to improve 
outcomes in year 6 

https://educationendowmentfoundation.org.uk/
education-evidence/teaching-learning-
toolkit/small-group-tuition 

2, 4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
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Targeted 
reading/phonics 
interventions across 
the Academy 

 

 

 

One to one tuition and small group tuition are both 
effective interventions.  

Additional small group support can be effectively 
targeted at pupils from disadvantaged backgrounds, 
and should be considered as part of a school’s pupil 
premium strategy. 

 

https://educationendowmentfoundation.org.uk/
education-evidence/teaching-learning-
toolkit/phonics 

Phonics has a positive impact overall (+5 months) with 
very extensive evidence and is an important component 
in the development of early reading skills, particularly for 
children from disadvantaged backgrounds. 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £42,823 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Effective use 
of the pastoral 
team including 
use of thrive 
assessments 
to identify 
children with 
SEMH needs.  

Behaviour intervention accelerates progress on average by 3 

months (EEF 2019). 

https://semh.co.uk/types-semh-intervention/ 

Students with SEMH needs bear the greatest disadvantage of all – one 
for which a cash premium itself will not resolve. If not addressed they 
will carry this with them throughout life despite economic prosperity or 
social mobility that often is deemed to resolve other “disadvantages”. 

Furthermore social, emotional and mental health (SEMH) can hinder a 
child’s ability to access education leading to their opportunities being 
significantly reduced. 

1 

Embedding 
principles of 
good practice 
as set out by 
the DfE.  Led 
by the school’s 
Attendance 
Officer 

https://www.k12dive.com/news/8-ways-to-prevent-
chronic-absenteeism/527794/ 

Students who are chronically absent — meaning they miss 10 percent or 
more of the school year — are at serious risk of falling behind in school … 
poor attendance can delay social and emotional learning. It can also 
prevent children from reaching key milestones … In fact, chronic 
absenteeism is a primary cause of low academic achievement at every 
grade level, and it a strong indicator of which students are at a higher risk 
for dropping out. 

3 

Ensure PP 
children have 
access to 
curriculum 
enrichment 
activities 

There are proven connections between enrichment activities and 
academic success. Enrichment promotes critical thinking and 
problem-solving skills, improve student’s ability to concentrate, and 
make learning more meaningful, valuable, and rewarding. 
Enrichment activities are fun, which helps students to become more 
engaged in their learning and retain more information. 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/outdoor-adventure-
learning 

Outdoor Adventure Learning might provide opportunities for 
disadvantaged pupils to participate in activities that they otherwise 

5, 6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://semh.co.uk/types-semh-intervention/
https://www.k12dive.com/news/8-ways-to-prevent-chronic-absenteeism/527794/
https://www.k12dive.com/news/8-ways-to-prevent-chronic-absenteeism/527794/
https://nces.ed.gov/forum/pdf/S2016_Chronic_Absenteeism.pdf
http://www.tandfonline.com/doi/abs/10.1080/10824669.2014.962696?journalCode=hjsp20&
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
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might not be able to access. Through participation in these 
challenging physical and emotional activities, outdoor adventure 
learning interventions can support pupils to develop non-cognitive 
skills such as resilience, self-confidence and motivation.  

 

Total budgeted cost: £74,920 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, 

and 2020 to 2021 results will not be used to hold schools to account. Given this, please 

point to any other pupil evaluations undertaken during the 2020 to 2021 academic year, 

for example, standardised teacher administered tests or diagnostic assessments such 

as rubrics or scales. 

If last year marked the end of a previous pupil premium strategy plan, what is your 

assessment of how successfully the intended outcomes of that plan were met?  

A range of assessments were used ranging from internal assessment data, KS1 

phonics screening test results, thrive screening tests, logging of behaviour incidents, 

Academy tracking of attendance, surveys.  This is not an exhaustive list. 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

  

  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

N/a  

What was the impact of that spending on 
service pupil premium eligible pupils? 

N/a 
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 

For example, about your strategy planning, or other activity that you are implementing 

to support disadvantaged pupils, that is not dependent on pupil premium or recovery 

premium funding. 

 

 


